ABSTRACT: This article describes three courses at Haverford College in which theory is the object of attention: Translation and Transformation: Theory and Practice; History of Literary Theory: Plato to Shelley; and Senior Seminar. In the last of these, students survey a range of theoretical approaches in relation to classical literature and are thus encouraged to develop senior theses that are more sophisticated in their awareness and use of method. The theoretical focus of all three courses allows students to appreciate the capacities and limitations of theory for the critical analysis of texts and cultures.
naive assumption that translation can ever be a mechanistic rendering of equivalent meaning. Theory is also inextricable from many of our upper-level language and culture courses. Students reading about Ovid's amatory poetry, to give one more example, will encounter diverse feminist approaches to the challenges posed by Ovid's elegiac lover. Yet, such traditional classics courses are unlikely to be marked as being particularly invested in theory. Indeed, the word "theory" may never be uttered: "interpretations," "methods," "approaches," or simply "scholarship" remain the common coin of these pedagogical realms. Nevertheless, theory is there, implicitly shaping the questions that we ask our students and underpinning the scholarship they read. For this reason, we have come to believe that coursework in which methodology and theory are the explicit topic of discussion is an essential component of a rigorous classics curriculum. Indeed, the very nature of our discipline-defi ned as it is not by any one method but by the classical corpus and the peoples across time and space who produced and responded to these texts-makes the consideration of theory and method indispensable for students who seek to cultivate a sophisticated understanding of the ancient world.
In what follows, we will describe three courses at Haverford College in which theory itself becomes the object of attention. We have found that our Senior Seminar, taken by all classics majors in the fi rst semester of their senior year, offers an opportune time to confront our majors with theory as a prolegomenon to work on their theses. The other two courses are taken by majors and non-majors alike. The fi rst introduces students to the theory and practice of translation through a range of theoretical readings from antiquity to the present accompanied by case studies that illustrate different approaches. The second course surveys the history of premodern literary theory from the ancient Greeks to the nineteenth century, exposing students to a diversity of views on how we read and evaluate literature. While students in these theory-focused courses still read and discuss a great deal of classical literature, the shift in focus allows students to consider how theoretical perspectives arise and evolve, and how they complement or resist other theoretical schools. Students in these classes can grow to appreciate the capacities and limitations of applying theory to the critical analysis of texts and cultures. They can come to understand that theoretically informed scholarship is not a matter of selecting a single tool from one's theoretical toolkit and applying that theory to the object of criticism. Rather, through the direct confrontation with literary theory and theoretically informed classical scholarship, our students can become more aware of their own method and its capacities and limitations. Ultimately, their encounter with theory can encourage students to understand how classical texts can reveal the horizons of the explanatory power of any given theory, just as the theory in turn may illuminate the dynamics of the ancient texts.
I. Senior Seminar: A Team-Taught Survey of Theory as Prolegomenon to the Senior Thesis
As the capstone of their senior experience, our classics majors produce an article-length thesis (approximately 35-45 pages). Our students arrive in their senior year at different stages of readiness for this project: a few will have made substantial progress on the thesis; most will have at least some idea about the topic on which they would like to work. Our students' varied preparation is exacerbated by the necessarily diffuse and nonlinear nature of the modern classics curriculum (an irony not lost on us). Like many classics departments, ours offers four versions of the major: Latin, Greek, classical languages, and classical culture and society. Because of this multiplicity of routes through the major, the fact that many of our students study abroad, and that Senior Seminar draws on students from Haverford and Bryn Mawr Colleges-a cooperative arrangement referred to as the "Bi-College"-it is possible for a classics major to reach the senior year without having studied with some or even most of the other students in his or her cohort. Senior Seminar thus has the important function of gathering the entire cohort of classics majors for their fi rst shared experience of the discipline, while guiding the students to refi ne their thesis topics and preparing them to undertake supervised research and writing during the spring semester. We have found this course appropriate for a systematic-if selective-introduction to critical theory and its relationship to classics.
By the end of the fall semester students have identifi ed a thesis question and written a thesis prospectus (8-10 pages, with annotated bibliography). The reading and discussion of critical theory during the fall semester happens against the backdrop of their progress toward this goal. The seminar, which is convened by one faculty member from Haverford or Bryn Mawr, meets once a week for three hours. The course begins with an exploration of how classics developed into a discrete academic discipline, a breakneck journey from early philology through Altertumswissenschaft and its discontents. Most subsequent weekly meetings are devoted to a module on a distinct theoretical method or perspective (e.g., New Criticism, cultural materialism, gender theory, intertextuality, and reception). But we sometimes devote two weeks to topics when their complexity or signifi cance demands a more extended treatment (e.g., structuralism and post-structuralism). The convener establishes which theoretical modules she wants to cover in consultation with the other members of the Bi-College classics faculty, each of whom will assume responsibility for one of the modules. Thus Senior Seminar not only brings together all the senior majors; it also incorporates all of the classics faculty members who are in residence that year, introducing students to the faculty who will serve as thesis advisors in the spring. This team-based approach also contributes to the richness of theoretical perspectives in the seminar. Each faculty member works with the convener to set the readings for his or her module, introduces the theory of the week in class, and leads discussion during that session. The convening instructor attends all meetings, observing discreetly or participating more actively in support of the goals and teaching styles of her colleagues. Towards the end of the semester, one class meeting is devoted to the annual Senior Majors' Colloquium, a guest talk delivered by a distinguished scholar whom the seniors themselves have invited. Another is devoted to an oral presentation of their thesis topics, which students deliver before an audience of the combined faculty and their fellow majors.
At fi rst glance it might seem that developing individual theses and surveying critical theory would make for a diffi cult union in a single course. But in practice the survey of critical theory spurs students to think in creative and unaccustomed ways about their research projects. Furthermore, since the convener of the seminar meets with the students individually to discuss their theses and has been reading their fi rst attempts to frame their questions in writing, she is in an excellent position to ask students to think about how their nascent thesis topics or texts of interest might be illuminated by the theoretical perspective introduced by that week's class. For example, the week in which students investigate feminist and queer theory might be a perfect chance for a student writing on Vergilian aristeiae to comment in class about Camilla, using critical language and theoretical perspectives drawn from the week's readings. Depending on how much time and fl exibility there is in the seminar itself, this assignment might involve a short presentation to the class or a blog post during the week following the seminar meeting, a post that other students may respond to or revisit for inspiration. In their fi nal form some theses will, of course, be more theoretically sophisticated and will advertise their theoretical commitments more overtly than others. In these early stages of thesis preparation, however, we foreground the application of theory in order to encourage students to see what may emerge when they apply seemingly uncongenial theoretical approaches to the raw material of their thesis topics. They are often surprised at the plausibility of what happens on these blind dates with theory.
A sample syllabus for the Senior Seminar is presented in the Appendix. Here we offer, by way of example, the readings and rationale for a recent version of a typical module on performance theory. Students begin with Goldhill's "Programme Notes" from Performance Culture and Athenian Democracy, an engaging introduction to the history of performance theory and an overview of how it was brought into our discipline.
1 The second reading is Nagy's introduction to Best of the Achaeans, a short and clear framing of the theoretical problem of orality and the consequences of approaching Homeric poetry as a product of performance in the fi rst instance.
2 One of the core questions to which the Senior Seminar repeatedly returns is whether theoretical approaches developed for reading modern literatures are useful for understanding classical texts. The pairing of Goldhill and Nagy offers an attractive opportunity to raise this issue again in a new arena, as Goldhill shows how performance theory may now be fruitfully applied to classics by tracing its origins in anthropology, sociology, and theater studies, while Nagy argues for a fully elaborated poetics based only on the oralist solution to the "Homeric Question," as if an attentive student of Parry and Lord might have come to some version of performance theory without reference to J. L. Austin or Erving Goffman. The seminar discussion provides a perfect opportunity for students to advocate for either perspective on this issue and to understand the merits of both.
The third text that students read in the performance module is "From Silence to Sound," the fi rst chapter of Svenbro's Phrasikleia.
Performance was relevant to Nagy's approach because, in a culture without writing, all expectation and experience of poetic making is rooted in the dynamism of bardic production; but Svenbro's Greeks are emphatically literate, and his interest lies in the artifact's implication in the performative act of reading itself. If, after reading Nagy, our students have the impression that performance is in fundamental tension with textuality, Svenbro's approach will come as a shock, and the juxtaposition of these two texts makes for a very interesting discussion, since it exposes two very different ways in which performativity may engage with the technology of writing and the act of reading. The fourth text is Revermann's "Performance Criticism: Point and Methods," which describes and demonstrates the sea change that has occurred in scholarship on ancient drama as classicists have begun paying consistent attention to the practical problems of staging. 4 This represents an easier line of thinking for most students than what they have encountered in Goldhill, Nagy, and Svenbro, since it seems uncontroversial to read plays as plays, rather than as literary texts in isolation from performance. The fi fth and fi nal text is the introduction to Gunderson's Staging Masculinity.
5 This transition surprises students again, but they soon come to see how the module on feminist theory prepared them to grapple with the formulation of gender as performance and to see this development within the context of both feminist thought and performance theory. Even students who had earlier expressed hostility or incredulity over Judith Butler's version of gender constructivism through role-playing are persuaded by Gunderson's use of rhetorical technique as a window into Roman thinking about virtue and the performance of manhood, and they are able to see how Butler's thought was indispensable to the development of this interpretive framework within classics.
No module is complete without asking students to think about how the theory of the week might be applied to their thesis topic. This might be accomplished in the convener's private conversations with the student about the thesis, or in written refl ections which might be emailed to the other members of the class or posted to a blog, or in a class discussion where students are encouraged to weigh in about each others' projects as much as their own. Since the performance module exposes students to several quite different versions of the same broad type, it is productive to challenge them to think about which (if any) of these approaches would be most apposite for their theses and why. This exercise prompts students to think critically about performance theory, to regard it not as a monolithic dogma but as a diverse and perhaps even mutually exclusive set of perspectives, and to see their own writing as potentially in dialogue with some version of what they are studying. A student working on the Medea, for example, will obviously be encouraged to take Revermann as a model for thinking about the practical questions of staging, but he or she might also be asked to articulate how Euripides casts heroism or maternity as the performance of scripted roles and to do so by deploying language and categories drawn from the readings in the module.
Our model for Senior Seminar is not without its downsides and we often consider whether the course should be reconfi gured. Critical theory comes as a shock to some of our students. Often it is our best students-the ones who take most seriously the challenge of developing themselves as readers-who are the ones most likely to feel this shock at full intensity. Every one of these theoretical modules presents them with a new style of reading and writing and a new set of implicit claims not just about textuality, but in many cases about profound philosophical questions with ethical, epistemological, and perhaps metaphysical ramifi cations. Even students less inclined to take the leap into the deeper questions raised by these theories are confronted with some of the most challenging prose of the twentieth century. Thus students face a significant peril of distraction (or confusion) when we would like to see them making diligent progress on their senior theses.
One of the ways we have considered curtailing these dangers is to devote more classes to fewer modules, in the thought that the loss of the opportunity to show the students a vivid range of perspectives might be offset by giving them a better chance to fi nd their feet with each theoretical approach and to consider in greater depth how each may be profi tably applied to their thesis topics. 6 To ensure that our students and faculty have a set of common texts from which to draw during the seminar-and to foreground the advantages (and dangers) of the canon-we have developed a Majors' Reading List that all students are expected to read in English (if not in the original) before the beginning of the senior year. 7 We have also begun experimenting with an introductory "Junior Propaedeusis," in which the juniors meet with the conveners of the current and upcoming seminars for an informal conversation about classics and the thesis project. At this meeting, held late in the spring, students describe one or two texts or topics they might want to work on, and the convener discusses how to start researching potential thesis topics, so that students are more ready in the fall to focus their ideas and to think about what methodological tools they might employ. Because of the diffi culty that some students have in embarking on their theses during the fall semester, we have even considered eliminating the theoretical orientation of the course and remaking the seminar as a thesis-writing workshop. For all that might be gained by such streamlining, however, we remain convinced that critical theory offers our students an irreplaceable combination of disciplinary relevance for their theses and divergence from the focus of their earlier coursework. This discontinuity provides them with an Archimedean point apart from classics from which they can look back on the major they are now completing and appreciate both its strengths and its defi ciencies. The paradox that such an Archimedean point is necessary for self-knowledge is not lost on students who have been encouraged to apply to our discipline the Oracle's ῶ , and many of them come away from the seminar with the conviction that the discipline's greatest strength may be its ability to gain from the application of theory while resisting efforts to remake itself entirely in any single theory's image.
II. Other Theory Courses
Some of our majors come to Senior Seminar with previous coursework in theory. Two of these courses, although they are not a requirement for the major, and were not designed specifi cally for classics students, are taught by a member of our department and count towards the major.
Sample syllabi for both courses are available in the Appendix. Translation and Transformation: Theory and Practice (cross listed in Classical Studies and Comparative Literature) introduces students to the theory and practice of translation, both historical and current, both narrowly and broadly conceived. Students look fi rst at the issue of translation proper-that is, text to text and language to language translation in its many variants-and then, in the last part of the semester, at complementary modes of rewriting and remaking, including translation from medium to medium. Topics of discussion include: defi nitions, varieties, and limits of translation; aims and uses of translation; translation and the reader or audience; the politics of translation; sites of controversy (e.g., translating the sacred, translating the classic, translating the obscene); diction, rhetoric, and linguistic register in original and translation; and the untranslatable. Students read widely in theories of translation, explore case studies in the history of translation, develop their own translation projects, and take part in translation games and exercises (see the end of the syllabus for examples). For obvious reasons, translation is familiar ground for classics undergraduates. Even theory-averse classics students, inculcated as they are in the diffi culties of translation by countless attempts to produce or read translations, appreciate what is at stake and take an interest in a theoretical approach to the challenges of translation.
History of Literary Theory: Plato to Shelley, which is cross listed in Classical Studies, Comparative Literature, and English, was originally designed to address our curriculum's lack of attention to theory before the twentieth century by investigating central texts in Western literary theory from Plato's Ion to Shelley's "A Defense of Poetry." Students also read literary texts that serve as important points of reference for this theoretical material-for example, Oedipus the King with Aristotle's Poetics and selections from the poetry of the Romantics alongside their critical writings. The primary topics of discussion in the course include the nature and origin of literary creation, socio-political ideas about the function of poetry and the poet, mimetic models of literature, the concept of fi ction, the roles of art and nature, literature in relation to its audience, the theory and practice of drama, defenses of poetry, allegorical interpretation, the idea of the sublime, defi nitions of the imagination, poetic language, and the application of critical theory to particular texts. This allows students to see how certain literary texts (for example, Greek tragedy or the plays of Shakespeare) were approached at different historical periods, and it gives them at least some exposure to the background against which later theory is often asking to be read. One of the most successful features of the class is the third paper, a somewhat eccentric exercise that helps students work through what it means to approach a text theoretically in a way that is largely alien to their usual ways of reading. Students may either make a case for the presence of Longinus' "sublimity" in a short passage from any work of their choosing (novel, poem, play, essay, fi lm), or use Dante's four levels of meaning, as described in "The Banquet" or in the "Letter to Can Grande," to give a reading of a poem, a story, or an episode in a longer work from any period. In response, students have offered readings of a wide range of texts from Ovid to Cormac McCarthy, and their use of Longinus and Dante is typically both attentive and inventive. In one recent class a student applied Dante's levels of reading to Virginia Woolf's "The Death of the Moth" while at the same time identifying the features of her text that escape from, or pose a challenge to, such categories; and a student who wrote on Cormac McCarthy not only identifi ed passages which she had immediately felt as sublime (in the manner of Longinus' imagined reader) but also offered a close analysis (on Longinian principles) of the effects of McCarthy's prose.
This essay has described three theory-centric courses that we have incorporated into the classics curriculum at Haverford College. We fi nd that working with theory demands from our students a greater awareness of their methods and promotes more nuanced and sophisticated reading, thinking, and writing. This, of course, could be said of study in any humanistic discipline. But beyond these general benefi ts, we believe that classics students gain special advantage from engaging with theory. We spoke above about how theory can provide an Archimedean point that allows one to stand outside of classics and from this vantage point interrogate the past, present, and future of classics as a discipline. This perspective is especially benefi cial for our seniors, who will soon fi nd themselves explaining what classics is and how it has prepared them for their new careers beyond Haverford's campus. Classics by its nature as a corpus-based discipline is capable of adopting new theoretical approaches that might help make sense of the scattered, fragmentary evidence through which we strive to understand the historical, cultural, literary, and aesthetic reality of the ancients and their heirs. And indeed we often fi nd ourselves praising the capacious and agglutinative nature of classics, its ability to gain fresh insights on old problems by assimilating new methods from other disciplines. Yet just as classics students benefi t from contemplating why theory is so often adapted to-rather than generated by-the study of the ancient world, the apparatus of classics also helps our students understand the degree to which theory is a product of a particular historical context. Theory in all its variety can uncover the complexities of a classic work like the Medea or the Aeneid; but classics encourages our students to consider also how the Medea or the Aeneid themselves can serve as touchstones to identify blind spots in a theoretical approach or expose modes of analysis that are inapplicable to some questions or artifacts. If theory then has its limits, these too have an important story to tell. HAVERFORD You will then write a 3-5 page paper on any aspect of this text that interests you (due the following week). You might consider: the relationship between this text and other theoretical texts; its general approach to translation; any metaphors or analogies it uses; whether it is primarily descriptive or prescriptive-that is, is it talking about what translation is or about how it should be done; its use of specifi c examples. (3) Presentation and paper on case study of translations: Bring to class a short passage or poem in a language other than English, a "trot" (hyperliteral translation), and 2 or 3 English translations; you will give a brief presentation of these materials for discussion. The translations may be from different historical periods or from the same period; they may represent very different approaches or variants of one approach. You will then write a 3-5 page paper comparing these translations (due the following week). You may discuss any aspect of the translations that interests you, but you should take into account both particular issues dealt with by the translators and their general approach to translation and try to apply some of the theoretical material we have been reading.
